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Abstract
Assessment is what drives instruction curriculum and is “essential to every instructional
process” (Okonkwo, 2010, p.1). Metacognition is an essential process of learning and
using one mode of evaluation does not provide evidence of this type of understanding.
Using multiple assessments is key to discovering the different ways students understand
material they have learned. Teachers have an immense impact of the formatting of a
classroom. A survey was completed to discover if teachers have a tendency to format
assessments based on their own preferences or the preferences of their students’ abilities
and strengths. There were fifteen participants all who have a New York State
certification. They answered the fifteen questions from the survey given to them online.
This was done anonymously to give a view of teachers’ preferences for testing or projects
within their classroom.
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The Purpose of Assessment: Analyzing Alternative Assessments
Teachers and students are often working towards one goal in schools. The
primary goal is graduation for students. A student is trying to graduate and teachers are
trying to push students to graduation. In order to reach these goals pupils must provide
evidence of understanding of what they have learned. Teachers are there to provide
opportunities for students to display their knowledge. These evaluations or assessments
are a vital part of the educational system. Assessments are provided in many modes.
Some are formative assessments in that the assess students periodically throughout their
learning. Others are summative, which evaluate students at the end of their learning.
Testing, projects, and other methods are used for both formative and summative
evaluations.
The opinions of the students and the teachers who provide the evaluations change
their effectiveness. Stress is often taken into account when assessing students. The belief
is that with too much stress student’s potential is hindered. Personal interest is another
factor considered when making evaluations. The increase of personalizing assessments to
enhance individual investment raises the successfulness of students to perform at their
best. With understanding on how these alternative assessments hopefully teachers can
begin to weed out the ones that are beneficial and ones that are deemed unacceptable.
Literature Review
Assessment is the driving force of curriculum and is “essential to every
instructional process” (Okonkwo, 2010, p.1). In the United States assessment is the base
of the entire educational system. No Child Left Behind has catalyzed this idea pushing
states to provide more and more assessments (Ebert & Culyer, 2008). In the past decade

THE PURPOSE OF ASSESSMENT

5

many states have implemented testing at all different grade levels. Most utilize high
stakes testing as their main assessments (Baines & Stanley, 2004). Even so, there are
other districts and states that have put forth a multitude of evaluations for students.
Having an emphasis on assessment changes how teachers are teaching students and the
content that is being covered.
Assessment has various purposes within the curriculum. It should be used as a
“process of collecting information from formal and informal sources from which
formative and summative decisions could be made concerning the learner and the
learning process” (Okonkwo, 2010, p.1) Assessment essentially is the driving force of
instruction. It is there to give a reason to learning material because in order to test
something you first have to teach it. Second, it is used to guide teachers in locating the
places in comprehension that their students lack complete understanding. Lastly,
assessment is there to evaluate student metacognition and ability to ameliorate problems.
Metacognition, “knowledge of one’s own thoughts and thought processes, involves both
conscious awareness and the capability of communicating one’s rationale” (Fox &
Riconscente, 2008, p. 378). This idea was first developed by Jean Piaget. He discovered
that there is a deeper understanding and self-awareness when a person is able to
communicate rationales to what they think. Metacognition was further developed in the
idea that a person should also be able to use the environment around them when problems
arise. These two ideas are brought together in Vygotsky’s theory, known as the Zone of
Proximal Development. In this theory “Vygotsky views human psychological
development as historically situated and culturally determined” (Fox & Riconcente, 2008,
p. 383). People do not develop the ability to be cognizant of their own thinking until
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puberty, but the development of this process begins in childhood (Fox & Riconscente,
2008). During younger ages “exposure to school tasks and the repeat practice they
provide promotes the development of metacognitive knowledge about one’s thinking” (p.
384). Vygotsky further described the theory in that:
Children master the rules for directing their own attentions, thought, and behavior
and internalize this direction in the form of self-stimuli. But this mastery does not
become fully conscious until the child becomes capable about thinking about the
rules herself, which means thinking about her own thinking. The schoolchild,
though growing steadily in awareness and mastery of such functions as memory
and attention, is not aware of his conceptual operations. All the basic functions
become ‘intellectual’ except the intelligence itself. (p. 384)
The development of the child can change the ability to think metacogitively. It involves
the experiences of their lives in the home community and school. Vygotsky primarily
used his theory in reference to young children, but this theory can be applied to learners
of all ages (Briggs, 20010). Assessment should push students to think within the zone of
proximal development.
Teachers should develop assessments that conform to the idea of metacognition
and Vygotsky’s theory, especially those testing adolescents. Using the zone of proximal
development and metacognition assessment should be diverse and authentic. Learning
and development coincide therefore assessment should represent that idea (Briggs, 2010).
Portfolios, multigenre research projects and the use of technology are different ways that
teachers can assess students. The most predominant way students are tested is
standardized testing (Ebert & Culyer, 2008). There are some benefits to standardized
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testing, although there are many negative effects that this type of evaluation can have on
cognitive development (Briggs, 2010).
Standardized testing is used to apply measurable statistics to student’s
achievement in school. Having these statistics then allows the school to compare and
contrast students (Ebert & Culyer, 2008). At the state level standardized testing enables
school districts a tangible measurement in which they can then compare to one another.
Having empirical data permits this analysis of students and gives schools a number
representing their abilities. It is said that “24 states have exit exams and 19 withhold
diplomas from students who fail them” (p.372). The problem with this number is that it is
a one shot test and therefore only represents a student’s aptitude on that particular day
(Ebert & Culyer, 2008). A student’s ability should not be based on one day of the year,
but rather his or her progress throughout that year. In defense there are some tests that
test two to three days in a row.
The student’s scores on these evaluations are not used to assess just them, but the
schools districts as well. The schools that have low scores are then given negative
consequences for those scores. Low scores have negative effects on the school as a whole
as well as for the individual students. The No Child Left Behind act has pushed for
schools to perform better (Ebert & Culyer, 2008). It is through this act that schools are
being labeled and punished. This can cause schools to have low self-efficacy. Low selfefficacy is when someone avoids:
difficult tasks. They have low aspirations and weak commitment to their goals.
They turn inward on their self-doubts instead of thinking about how to perform
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successfully…Failure makes them lose faith in themselves because they blame
their own inadequacies. (McCullers & Bozeman, 2010, p.57)
It is said that in Florida only 20.7% of principals felt it possible to reach the goal of
100% proficiency (McCullers & Bozeman, 2010). This is the goal set by No Child Left
Behind for all schools within the United States. These same principals also felt that it was
within their power to help change around their schools efficacy towards reaching
educational goals. If that were true then the likelihood of schools reaching their goals
would be very low. The principals felt it hard to reach a goal that seemed so far out of the
realm of possibility for their students (McCullers & Bozeman, 2010). Testing and goals
should be set high enough to motivate, but not so high as to discourage people from
trying.
Testing can also be costly for districts and also for the state. Low stakes testing
involves:
Only a half-day of testing of administration and requires no rehearsal or
preparation on the students part. Controversially, high-stakes testing mandates
months of heavily monitored, test-preparation sessions followed by several weeks
of intensive seatwork and, finally the administration of the multi-part exam over a
period of several days. (Baines & Stanley, 2004, p.10)
It is reported that high-stakes testing costs between $20 to $50 billion dollars. That rivals
the gross national products of some small countries (Baines & Stanley, 2004, p.8). It is
five to fourteen percent of every dollar spent for public schools. This cost also does not
take into consideration those who do not pass the exams on the first time they are taken.
It is thousands of dollars for each student who has to retake exams or be held back
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because they are unable to make the grade. It would seem that using more than one
method of assessing students would save money and time, which are precious
commodities in the world of education (Baines & Stanley, 2004).
Portfolios are one way in which schools are now assessing the students within
their districts. This form of evaluation should “assess students’ understanding and
reflections” on what they have completed throughout the different works within the
portfolio (Lockeledge, 1997, p.66). A district in Kentucky began using portfolios to
assess writing across the content areas for students at the high school level. They used a
twelfth grade portfolio consisting of five different pieces (Berryman & Russell, 2001).
Each content area required a writing piece to be submitted to the portfolios. At the
beginning of this process teachers outside the English curriculum were confused on how
to assign pieces within their content that touched on the English content. The school
created professional development to help these teachers better understand how to produce
these compositions.
Many teachers who were not English teachers began to understand how writing
could be incorporated in the curriculum that they teach. They began to view “writing as a
process they could become involved in, rather than assuming the English teacher would”
simply fix the problems in the writing (Berryman & Russell, 2001, p.80). Using this type
of assessment gives students over a year to work on a product. This end product is then
graded through a rubric and exemplar writing samples. This means that students are not
tested based on a one time basis, but are given time to develop something that represents
their abilities (Lockledge, 1997). Having portfolios also provides flexibility in the
curricula. Freedom grants teachers the ability to create a unique class that fits the needs of
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their students. Portfolios should have well defined criteria and standards, if not it will
“hinder the efforts of both the teacher and the student” (p.66). The use of a portfolio is:
Not to show off everything one does well but rather carefully to demonstrate the
depth and breadth of one’s competence. It is most important for the students to
understand the limit of quantity and to emphasize balance and quality.” (p.67)
Portfolio assessment can be a reflection of ones learning if formatted correctly.
As beneficial portfolios are there are some negative aspects to using them. For a
school that is already set up for other assessments such as high-stakes testing,
professional development would be needed to change the system. Developing the
professional instruction and scoring will cost money, which was a negative of using highstakes testing (Fanetti, Bushrow & DeWeese, 2010). Teachers within a school must also
buy into the idea of portfolios. When a teacher does not believe or like the use of
portfolios, they assign writing that does not develop the understanding and learning of
their students (Berryman & Russell, 2001). They will give their students an assignment
that has writing but no real authentic connections to the curriculum. Assessments are
ineffective when they are meaningless to what students actually need to know. Writing in
a portfolio should be authentic to what the students have and will experience in life. If the
writing does not become authentic to what students will experience through life, they
reach college unprepared (Fanetti, Bushrow & DeWeese, 2010).
Authenticity is important to the learning process. Assessments should always
provide an authentic air to facilitate what students will and do experience. Multigenre
research projects are a unique way to have students research something and make
fictional, but realistic artifacts representing what they have learned (Moulton, 1999). This
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type of research can be done in any content. The multigenre paper “requires students to
research a topic – usually a person, but events eras, or other subjects could certainly be
the focus – using all the tools of research available today.” (p. 529). After they complete
this research they will develop artifacts such as birth certificates, Nobel peace prizes,
newspaper articles and games (Dickson, DeGraff, & Foard, 2002). These artifacts should
represent the different things they found out through their research. These artifacts are
then compiled into a coherent project that has an introduction and conclusion written by
them that ties all the things they have developed. Each artifact should connect and flow in
a way that rationalizes the different ideas the student is presenting in the project.
Knowledge of the subject that the person has researched should show through the
different pieces.
The use of multigenre research projects as assessment “allows young writers to
use their imagination as they blend facts with imagination through their poetry, short
stories, and personal narratives” (Painter, 2009, p. 288). Inside the classroom students
become deeply engaged in their projects. Painter (2009) stated that:
The students were so engaged in what they were doing, the teachers found that
they had plenty of time to spend with individual students or partner groups to give
instructional assistance with such things as final editing. In addition, it was clear
that when students presented their final products to one another, all students had
constructed their own knowledge (p. 293).
The purpose of the project is to “move away from the linear way research is taught that
suggests each part is distinct and separate” (Dickson, DeGraff & Foard, 2002, p.83). The
hope is “students would exercise some their own individual strengths, learn more about

THE PURPOSE OF ASSESSMENT 12
them, and hear their distinct voices in ways traditional research discourages” (p.83). Most
found the projects to do just that. “It engaged all students, regardless of abilities, learning
styles, and interests, as demonstrated by the very few discipline or redirecting-back –totask occurrences” while the students were working on their projects (Painter, 2009, p.
293).
There are many positives to multigenre research projects, but there are a few
possible negatives. It is often said that “The worst multigenre projects are the ones in
which teachers teach a variety of genres, then students include them in their projects
regardless of whether they are relevant forms to address the truths of their subjects.”
(Dickson, DeGraff & Foard, 2002, p. 86) Another problem in many classrooms is that
students are not given examples of what multigenre research papers look like. Due to this
some students opt for a traditional research paper (Moulton, 1999). Using multigenre
research papers can also be difficult in that “the material presented in the different genres
did not necessarily ‘prove’…that the students had done a great deal or research” (p.537).
There has to be an additional explanation of each genre in order to assess whether
learning has occurred. In one instance a teacher used a reflection journal to track students
learning throughout the project (Dickson, DeGraff & Foard, 2002) and another used
endnotes (Moulton, 1999). No matter the teacher, they all agreed that the artifacts alone
were not enough to show a true understand and research on the topics.
Research and other new modes of assessment often involve the use of technology.
Many believe that the use of technology aids in the ability for students to learn
(Papanastasiou & Ferdig, 2006). In math it is proven to have the opposite effect on
students. Papanastasiou and Ferdig (2006) found that as a “student’s overall comfort with
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using computers increases, their mathematical literacy decreases” (p. 365). From this it
could be concluded that students comfort with computers is not enough to increase
mathematical competency. Overall achievement has a similar correlation with the use of
technology. Lei (2009) found that there is no significant relationship between a student’s
achievement levels and the increase use of technology.
Research finds that students who spend a moderate amount of time on the
computer tend to higher science scores, but extensive time spent on computers related to
a decrease in science scores (Lei, 2009). On further research Papanastasiou and Ferdig
(2006) discovered that socioeconomic status had the greatest correlation with
mathematical literacy rather then the increase of technology. On the contrary to this study
Clarfield and Stoner (2005) performed an experiment with students with AttentionDeficit/Hyper-activity disorder. They used a computer program with these students in
attempt to increase their reading fluency. Not only did the program increase the reading
levels of the students it also decreased the amount of time spent on off task behaviors
(Clarfield & Stoner, 2005). In reflection on the differences the studies found Lei (2009)
stated:
That technology is often examined at a very general level. Many studies ‘treat
technology as an undifferentiated characteristic of schools and classrooms. No
distinction is made between different types of technology programs’ (Wenglinsky,
1998, p.3). We know that technology is a very broad term that includes many
kinds of hardware and software. These technologies may have different impact on
student outcomes. Even the same technology can be used differently in various
contexts to solve all kinds of problems (Zhao) and thus have ‘different meanings
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in different settings’ (Peyton & Bruce, 1993, p.10). Treating technology as if it is
a single thing obscures the unique characteristics of the different technologies and
their uses (p.457-458)
Lei (2009) found that students needed to have opportunity to use technology and that
instruction along with purposeful application changes the outcome of students’ grades
more than just the use of technology itself.
Special education is a place where differentiation is an important asset to a
student’s ability to learn. Using a multitude of strategies will only increase students’
achievement (Phaidin & O’Leary, 2010). Assessments should represent this need.
Standardized testing does not provide this for students with special needs. It is often
thought that providing students a separate location when taking a test will be a helpful
testing modification. In the an article by Derick M. Kiger (2005) a test was done to
compare students who take a test in a small separate location verses those who take a test
in a group-testing environment. It was found that there was no difference in scores.
Students did the same whether or not they were in a group-testing environment. This only
provides evidence that having a separate classroom like environment is not a beneficial
way to modify test taking for students with disabilities. Strategies that would benefit a
student with a learning disability in a classroom are wait time, exemplar examples,
learning logs, and sharing learning intentions (Phaidin & O’Leary, 2010). These
strategies are based on the idea called assessment for learning.
Using assessment for learning Phaidin and O’Leary (2010) found that their
students with Asperger’s syndrome benefited greatly. It gave a purpose and direction to
the classroom activities. They also reported that these strategies gave one of their pupils
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“ownership of the lesson and provided him with a means to express that he as taking
charge of his own learning and not following the teacher’s direction” (p.31). Ferreri
(2009) found that assistive technology worked well with the student by the name of
Matthew. In order for the use of the technology to work though, the instruction that went
along with it had to be modified also. The technology alone was not beneficial for this
student. The drive of this instruction was the assessment. This strategy is known as
assessment-guided differentiation.
There are multitudes of ways to assess students within the classroom. These
assessments should be diverse and test a student’s comprehension (Briggs, 2010). It is
important for teachers and even at the state level to provide ways for students to
communicate their thinking, rationalizing their understanding (Fox & Riconscente, 2008).
Using portfolios, multigenre research projects, technology, and even standardized testing
can provide students with the opportunities within the classroom to do that. The
underlining negative for each one of these possibilities is the teacher providing
instruction for facilitating learning (Lei, 2009). Teachers have to buy into the mode of
assessment as well as the students. It is proven that teacher self-efficacy directly affects
the self-efficacy of students (McCullers & Bozeman, 2010). Realizing that as a teacher, it
is important to have a positive outlook because then your students will be more positive
about the tasks.
Teachers change the effectiveness of the strategies and productiveness of the
assessments. A multigenre research project is not effective when a teacher does not allow
students to develop ideas on their own (Moulton, 1999). Portfolios are only capable of
measuring students’ abilities when the pieces of the portfolio are authentic to what the
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students have been learning (Berryman & Russell, 2001). The same could be said for
using technology and standardized testing. There is a negative and positive side when it
comes to assessments. It is up to the teacher to find ways of assessing their students that
is authentic and substantial to learning for their students and themselves.
Throughout the many modes of assessment there is no real definite evaluation that
is placed above the rest. Any assessment can be advantageous as long as the people who
are using and teaching the assessments buy into its ability to work. Authenticity is often
the best way to insure that students and teachers feel invested into an assessment.
Authenticity is different for each student. This is because something is only
authentic if a one can see themselves actually doing or being something. There has to be
an illusion that an assessment is real or give the feel of importance to life. Standardized
testing for some students is all they need to feel invested into their work. This is because
for some the assessment of being tested has an importance in their lives. Other students
can not conceptualize how a test displays understanding. That is why teachers and
schools should use multiple modes of evaluating students. These evaluations should
involve real life examples taken from the culture and livelihoods of the community,
school or classroom.
Developing authentic assessments is not the only beneficial way to evaluate
students. Differentiation is very important to appraise students understanding. Having
numerous approaches gives a broader assessment of student’s knowledge base. This also
gives students with different strengths the opportunity to display their understanding on
subjects. A teacher can develop diverse projects, tests, papers and research strategies to
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expand their student’s abilities. This in turn will give a several means of formative and
summative assessments.
Methodology
In order to compare the use of projects and testing within the classroom a survey
was made to give to a group of teachers, as shown in appendix one. This survey
contained fifteen questions about each teacher’s class assessments. Specifically, the
survey discusses the types of tests and projects used throughout the classes of the
teachers. Some questions were skipped based on previous answers. For example when
ask if the teacher uses tests when answered no question describing the tests are skipped
accordingly. This was also done when asked if the teacher uses projects.
The survey was built to ask about personal position and class implementation of
tests and projects. The first question asks about each teacher’s grade and classes they
instruct. The next four questions bring up the use of tests and/or quizzes within their
classrooms. These questions ask about grading, style, and quantity. The questions
following these ask about projects. They inquire about grading, style, and quantity of the
projects. The rest of the questions discussed the opinions the teachers have on testing and
projects. Also the questions inquire the beliefs the teachers have about their student’s
opinions on tests and projects. The over all grades of the teachers classes were also
requested by the last question.
There were fifteen people who took the survey. Of these fifteen all were teachers
who taught multiple subjects. Three teachers taught Special Education and one of these
teachers taught elementary education where as the other two taught middle and high
school. One of the teachers was a librarian in a k-2 building. There were teachers from a
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high school setting teaching science and math. There was also a teacher from a preschool
and another from a middle school history class.
The questions were set into an online forum. The system used was Qualtrics
through St. John Fisher College. Each person was sent a link to the survey either through
electronic mail or through the use of online communication. The participants were within
the United States and most were within Monroe County in New York States. All the
teachers who took the survey were New York State certified.
Results
The survery was published on the Qualtrics website and fifteen different people
answered the survey. The first question of the survery was “What do you teach?” This
Question gave me the grade levels, amount of classes and subject of each of the fifteen
teachers who completed the survey. The next three questions were about the use of tests
and quizzes in each participants classroom.
Out of the fifteen people surveyed only one person did not use test or quizzes of
any kind within their classroom. The other fourteen participants answered the next two
questions. It was asked how often tests and quizzes were used in a marking period. The
possibilities were zero to two, three to five, and six or more. Only 7% of the teachers
used zero to two tests and quizzess a marking period. The majority, 71%, answered three
to five tests and quizzes. The last 21% used six or more tests and quizzes. This
breakdown can be seen in table one:
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Table One:

Also the survey asked the educators whether they if they use multiple choice, long
answer, short answer, and/or other methods. Out of the fourteen people who used tests
and quizzes 79% used multiple choice, 29% used long answer, 71% used short answer
and 57% used other methods. The amounts are displayed in table two. The other methods
that they used are described in table three.
Table Two:

Table Three:

The fourteen people were then to describe the manner that they grade tests and quizzes.
Most of the teachers stated that they did not use a curve and graded the tests and quizzes
out of a percentage of 100. Two of the teachers mentioned that they allow students to
correct test or do a retake of the test if scores are significantly low. Two other teachers
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did mention that one or two of their classes are curved based on the state exams given at
the end of the year.
The next section of questions discussed the use of projects within the classrooms.
Three out of the fifteen teachers said they never used projects within their classrooms.
The other twelve stated that they used projects. Out of these twelve 83% used zero to
three projects a semester and the other 17% of the twelve used three to five projects a
semester. This is exhibited in table four;
Table Four:

The twelve who used projects were asked out of a list of possibilities what types of
projects they use. The choices were multigenre research projects, power points, display
boards, art projects, timelines, RAFTs (Roll, Audience, Format, and Topic), DR-TAs
(Directed Reading Thinking Activity), plays/skits, presentations, and/or other. They were
asked to describe what the other projects were. The answers are exhibited in table six.
None of the participants used DR-TA and only one utilized plays/skits within their
classrooms. Around 50% of the twelve used multigenre research projects, art projects,
display boards, power points, and timelines. As for RAFTs only 25% used this as a
project. There were 83% of the twelve who used presentations within the classroom. Four
of the teachers used other methods. This data is expressed in table five:
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Table Five:

Table Six:

Lastly, the teachers were asked to describe how they grade projects. Most of them stated
that they use a set rubric for grading. Out of these teachers who used rubrics one
mentioned that they used a program to develop their rubrics and another stated that
students grade themselves along with a grade from them the teacher. One teacher
disclosed that they grade projects as they would homework. Only one person out of the
twelve had no comment on their grading system.
The next four questions on the survey discuss the opinions of the teachers and the
perceptions the teachers have of their students involving tests and projects. When asked if
teachers personally like test one said not at all, eleven said somewhat, and three stated
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they liked them a lot. When asked if they liked projects zero said not at all, five
confirmed that they liked them somewhat, and the other ten said they liked them a lot.
These answers are recorded in table seven. The teachers were then to describe what they
perceive their students would say to the question of do students like test and projects. All
fifteen participates answered the question. Out of the fifteen six felt that their students did
not like tests at all, seven thought students somewhat liked tests, and three believe their
students like test a lot. As for project one teacher felt students did not like projects at all,
eleven felt they liked them somewhat, and three felt they liked them a lot. These answers
are recorded in table eight:
Table Seven:

Table Eight:

After the each educator answered these questions they were asked to describe why they
felt that way. These results can be found in tables below:
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Table Nine:

Table 10:
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Most teachers felt that tests and quizzes are efficient in assessing their students because
of the time constraints testing is often a quick check of understanding. A few of the
teachers stated that projects give a deeper assessment of understanding, where as tests
and quizzes provide assessment of general knowledge. One teacher mentioned that tests
are essentially black or white in being correct or wrong, whereas a project is often
subjective. A teacher mentioned that they felt grading tests were labor some, yet another
felt projects often can take a long time to grade. When asked to describe why students
like projects or test many stated that projects allow for creativity, autonomy, and
socialization. For these reason they felt their students preferred projects over testing. On
the contrary a few teachers figured that the amount of time it takes to work on a project
can often dissuade students from wanting to do a project. One teacher explained that
student’s preference all depends on their strengths.
To bring the survey to an end the teachers were asked what is the average grade
percentage of their students. Table eleven contains the average class grades of all the
participants’ classes:
Table 11:
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Only 7% of the teachers had average grades of over 90%. Ten of the fifteen teachers had
classrooms with averages between 70 and 89 percent. Only one teacher had students with
averages of 60-69%. The other 20% of the teachers stated that either they did not grade
students or their classes they taught contained significantly varied grade averages.
The only two questions that were not answered completely were the two questions
that the participants were asked to explain. Twelve of the fifteen answered these two
questions. The rest of the survey was completed by all the participants.
Discussion
Using the results from the fifteen surveys I cross tabulated how many teachers
used test and/or used projects. Eight of the fifteen used three to five tests a semester, yet
used zero to two projects a semester. There were two teachers who used over 6 tests and
quizzes a semester and only up to two projects a semester. Out of the fifteen, only two
used three to five projects a semester. One of those teachers used the same amount of
tests and the other used six or more. The breakdown of this information can be found on
table 12. Projects, as stated in the explanations of the survey, take significant more time
then tests. This is because in order to get the depth of understanding a project has to take
several days of research and effort on the part of the students and teacher. A test or quiz,
on the other hand, takes up to one or two class periods. Most teachers develop tests that
take less than an hour. The length in time for projects verses tests would explain why
teachers use more tests and quizzes a semester then projects.

Table 12:
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After looking at the amount each teacher used tests and projects I cross tabulated
whether teachers who liked or disliked tests and projects with the amounts they are used
within the classroom. All of the teachers that answered had a preference for some kind
for tests and projects. There was only one teacher who did not like tests at all. This
person did not use tests or quizzes in their classroom. This person also did not use
projects in their classroom. Eleven of the fifteen teachers somewhat liked tests and all of
them used test within their classrooms. Out of this group ten of the teachers used projects
and one did not. The last three educators used test in their classrooms and strongly liked
tests themselves. Two of these three used projects and the other one did not use projects
within their classrooms. The cross tabulations are displayed in table 13.
Inversely it was tabulated the teachers preference for projects and the use of tests
and projects within the classrooms. The cross tabulation can be seen in table 13. There
was not one educator who did not like projects at eleven. Five of the educators liked
projects somewhat. Out of these five three of them used projects and two of them did not
use projects. Although, four out of the five used tests and one of the five did not use tests.
Ten teachers liked projects a lot, but only nine of the ten used projects inside their
classrooms.

Table 13:
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Teachers have a tendency to choose to use the types of assessments they prefer.
The category of tests shows a significant tendency for teachers who like tests to use them.
There was a 100% correlation for the use of test in the classroom and the preference
teachers had for tests. The correlation was a little different for projects. Twelve out of the
fifteen, 80%, choose to use what they had a preference for inside their classrooms. The
reason for a stronger correlation for tests then projects is that throughout education test
have been used more then projects. For this reason people tend to revert back to the use
of tests. Teachers who like projects, but do not use them might also be in a district that
uses state testing. Since the majority of the people were from New York State public
education system, state testing is used in the majorty of the classrooms. Due to this,
testing drives most of these classes because often teachers are working towards preparing
students for the final State Assessment. Even though this is true there still is a significant
amount of the teachers that use projects and have a strong preference for projects.
The next cross tabulation was done to compare student preference and whether
teachers use projects or tests in the classroom. Five out of the fifteen teachers used tests
even though their students did not like tests. Seven of the teachers used test and felt that
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their students sometimes favored testing. There was only one teacher that felt their
students liked testing a lot and this teacher used tests within the classroom. Lastly, there
was one teacher that believed their students had no preference when it came to testing.
This teacher used testing within their classroom. The data is shown in table 14.
In table 14 it was also crass tabulated the students preference for projects
compared to the use of projects in the classroom. One of the teachers felt that their
students did not like doing projects and this teacher used projects within the classroom.
There were eleven educators that believed their students somewhat liked projects. Out of
this eleven nine of the teachers used projects in their curriculum. Three teachers thought
their students like projects a lot and only two of them actually used projects in the
classroom.
Table 14:

Out of the fifteen participants only eleven, 73%, used projects and felt their
students liked them. As for testing eight out of the fifteen, 53%, used testing and feel that
their students like testing. The correlation for teachers preferences and the use of the
different assessments was over 80% and the students preference compared to the use of
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assessments are less then 75% correlated. Considereing these numbers it would suggest
that teachers base their curriculum on their own preferences rather then the preference of
their students. It is even more interesting in the fact the teachers themselves are aware of
their students preference towards assessments and still choose to assess based on their
own liking.
The information prvided by the data in table 11 gives the over all grade teachers
have within their classroom. Only one of the classrooms had averages over 90%. In most
cases over 90% is equivalent to an A letter grade. Out of the fifteen teachers ten of the
averages were between 70% and 80%. These would be approximetly letter grades of B’s
and C’s. Looking at this data it might be explained by the fact that teachers have a
tendency to use assessments based on their likes and dislikes rather then students likes
and dislikes. Autonomy has been shown to increase student participation and
achievement, but when it comes to assessment teachers still have a propensity to go with
their own choices over their students. Grades within the classrooms might be increased if
teachers gave students choice or took into considereation preference of assessments by
their students.
Conclusion
The classrooms involved in this survey were from many different social economic
backgrounds along with different age groups. Even with this the results have exhibited
correlations between students autonomy and student achievement. The teachers in this
study provided evidence that often teachers do not take into consideration the needs and
wants of their students before their own. Although, it is understood that when having to
prove yourself as a teacher with standardized testing it is important to integrate the use of
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testing into the classroom. The results of this survey provide a good starting point for
further research. It would be interesting to see if students self report their preferences and
if the use of that preference in the classroom increased the achievement. This could be
compared to similar classrooms that use teacher preferences for assessments. Along with
this idea it could be studied whether or not choice and ability of students to think
metacognoscently are correlated to achievement. This could be done by surveying many
more classrooms of every grade level.
As helpful as the results were there were a few limitations of this study. The
questions that discussed the different types of tests and projects teachers used were
inconclusive. They might have been better placed before asking whether teachers used
them or given as examples of possible projects and tests. This would have given a
definition to what makes a project a project and a test a test. Although, by asking them
what types of tests and projects the teachers used provided a parameter to what the
teachers considered projects and tests. It would have been more helpful for it to be a
precursor to the rest of the questions.
The explanations of preferences were very helpful to the results and discussion. It
gave a glimpse into the thinking of the teachers on why they use tests verses projects. It
would have been useful to provide a more detailed explanation of the grading each
teacher uses for each class they teach rather than all together as a whole. It might have
provided an insight to see if students within different classes had differing preferences
and if that changed their achievement.
This survey provided a general insight to student achievement and choice. It
brings home the point that teachers should provide multiple modes of assessing a class.
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Using numerous approaches to evaluating students, as a teacher, you provide an all
around assessment of each student’s abilities. It has been proven that a student’s
investment into something brings out a greater amount of learning. As a teacher it is
important to provide an environment that does that to facilitate learning.
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